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Kindergarten Across the Country

® Only 19 states and DC require that children attend
K

® Only 17 states and DC require full-day K; 39 require
districts to offer half or full day

* Some states allow districts to charge tuition for full-
day K

* In many states, K is funded at a lower level than 1st
grade

Education Commission of the States, 2020
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Is more exposure to reading and math a negative
change in kindergarten?
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Transforming Kindergarten

* A Pivotal Year: Kindergarten’s Important Role in
Students’ Education

* November 29, Play + Relationships + Academics:
Teaching in the Ways Kindergartners Learn Best

* December 13, Learning from the Field: How States,
Districts, and Educators are Transforming
Kindergarten

* January
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Kindergarten:
A “Sturdy Bridge” to a Lifetime of Learning
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Question 1













The Readiness And

(Post) Pandemic Culture—
what we “see” is what we do



Question 2



ngagement?




Too many
older children
are not
engaged in
learning.



Engagement

2019

Not Engaged
(12/2019)

Not Very
Engaged
(12/2019)

Engaged
(12/2019)

Very Engaged
(12/2019)

38% 19%

Not Engaged | Not Very Engaged Very Engaged
(12/2020) Engaged (12/2020) (12/2020)
(12/2020)

36% 33% 25% 8%




Why
Engagement
Matters



Studies find that when young people are engaged, they
are more motivated, have higher grades, and are more
likely to stay in school, and to go to college.

Students who are actively engaged are also more likely
to have positive relationships with other students, and
less likely to get in trouble or to be depressed.

sr"tinim
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Measuring EF Skills
,\ Philip Dawd [elazo, PhD




Executive Functions (EF) skills are
attentional skills used to achieve goals.

These skills make it possible to:

Consider alternative perspectives and think
flexibly in response to changing circumstances (cognitive flexibility);

Keep information in mind so it can be used (working memory);

resist automatic and impulsive behaviors (inhibitory control) so that one can engage in
goal-directed reasoning and problem solving; and

notice challenges, pause, step back, consider options, and put things into context before
responding (reflection).



Why are Executive Function Skills‘important?
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Why are Executive Function Skills"important?

Executive Function Skills:

are predictive of success throughout the school years from
preschool through university (often more so than 10).

There is abundant evidence that EFs are crucial for:

o success In getting and keeping a job as well as career
advancement; and

o making and keeping friends, marital harmony, weight control,
staying out of jail, and resisting substance abuse.

Adults with better executive function skills report that they are:

« happier and have a better quality of life.
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Principle 1: A Goal-Directed, Whole-Person Approach
The program is goal-directed, informed by child development
knowledge, and has an asset-based and whole-person approach (calls
upon social, emotional, and cognitive capacities to pursue goals) that

helps children and adolescents become self-directed, engaged learners.



Principle 2: Steadfast, Well-Founded Belief in the Program

The people facilitating the program deeply believe in-and care about the

efficacy of the program and in the children and adolescents they serve.



Principle 3:
Genuine Commitment to Creating a Community of

Learners

The people facilitating the program are ongoing learners themselves and
see their role as helping children learn, inspiring a commitment and

investment in learning, and as serving as role models.



Principle 4: Intentionality in Meeting the Needs of All

The people in the program—facilitators and students alike—work
intentionally to create environments where Basic Needs (like belonging,
support, autonomy, respect, competence, challenge, identity, and purpose)

are met and positive mindsets are fostered.



Principle 5:
A Relevant and Challenging Learning Environment

The activities are meaningful, real-world activities that provide

opportunities to use and challenge executive function skills in new

and different ways.



Principle 6: Reflection and Application of Skills

The activities are structured to help children and adolescents-become

aware of the executive function skills they're using, consider how
these skills can be applied and improved, and reflect on how

mistakes offer learning opportunities.



Principle 7: Prioritizing Well-Being

The program, its people, and its activities promote the well-being

of all involved, providing times of joy, reducing feelings of stress and

loneliness, and inspiring self-confidence, pride, and compassion.



Question 3
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SKILL-
BUILDING
STRATEGIES

The essence of
Skill-Building
Strategies is that

adults help children
learn to solve problems
themselves, in contrast
to standing back and
doing nothing or
stepping in and fixing
problems for children.

Check in on yourself.

Try to figure out why you are reacting to this situation as you are. What is the meaning of this
situation for you.

QOur reactions to our children affects how children respond

Take your child’s view

Try to figure out why the child might be behaving this way, what their goals seem to be, and about
what they can and can’t do, developmentally. Then, respond with this understanding in mind,
including how the child learns best.

Share reasons

Explain your point of view—what is expected and why. You are predictable and share reasons and
limits in ways that promote child in taking an active role.

Problem Solve Together and Provide Choices
Invite your adolescent to play an active role by engaging in joint problem solving including by
suggesting choices, versus fixing things for your child.
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Question 1

Why is kindergarten
a pivotal year?




Following the Science, Led by the Scientists

* Renée Boynton-Jarrett, MD, ScD; Boston Medical * AmiKlin, PhD; Marcus Autism Center, Atlanta
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* Courtney T. Byrd, PhD; University of Texas - Austin Laura Rhinehart, PhD; University of California - Los

* DinaC. Castro, Ph.D., MPH; Boston University Institute  Angeles
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* Margie Gillis, Ed.D.; Literacy How and Haskins Lab at Harvard University

Yale University * Julie Washington, PhD; University of California - Irvine

* Deborah R. Glaser, EdD; Founder of Reading Teacher’s,

Maryanne Wolf, EdD; University of California - Los
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e Walter Gilliam, PhD; Yale School of Medicine
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What We Know

Development is complex
and happens in context

Rollins Center | C(OX Campus




Kindergarten is a pivotal year for
deep reading brain construction.

"Reading and writing as
transformative acts of self
and society."

Dr. Gholdy Muhammad

Positive caregiver-child
relationships The goal is a deeper, more

analytic brain - a brain that
thinks critically and takes the
Ongoing, incidental oral perspective of others while
language “rehearsal” & feeling empathy for their

play plight. A deep reading brain
demonstrates personal
reflection as it imagines a
better choice, a better idea or
a better world.

.“ltenﬁfﬁ(_” Dr. Maryanne Wolf
interactions Paraphrased

Rollins Center (OX Campus
j mgieage & Lirere




for oral language,
literacy and executive function

EF skills are broadly defined as cognitive flexibility, inhibitory
control, and working memory (Diamond et al., 2007).

Regulating Self-
Emotions & Monitoring
Behavior

Attention Planning Organizing




Critical developmental year
for oral language, literacy
and executive function

These skills undergird all learning
and are directly correlated with
academic achievement and overall
life outcomes.

LanGuace comprenension | Executive Function

WORD RECOGNITION

Phono Areness o

Decoding

Sight Recognition
(ef Wards)

(Image from Cutting, Bailey, Barquero, & Aboud, 2015)

Rollins Center




Question 2

What can teachers,
school and district
leaders do?




Children’s first formal
opportunity to show what
they know, and don’t know

e Children bring many strengths with them
to school
o Strong grasp of their first language
o ldentity - shaped by culture and
experience
o Enthusiasm for connection and
learning
e Protracted development becomes
evident when children are with “typically
developing” peers
e Children with developmental language
delay and learning disabilities will likely
have deficits in EF

Rollins Center

mpus




Cumulative Risk
COVID as Case in Point

e A theoretical framework for
examining the impact of, or
predicting the relationship
between, social and
environmental risk factors on
developmental outcomes
(Sameroff et. al., 1993).

e At this point, we know enough -
the more challenges, the more
adverse life outcomes

Outcomes

Developmental & Achievement

Risk Factors

Rollins Center X Campus




Cumulative Risk

Differences in structural brain development have been observed as
young as infancy (Brito & Noble, 2014).

Risk Factors Developmental Outcomes
Poverty Executive function

Maternal education level Cognition

Maternal mental health Behavior

Mobility Language

Trauma & Prolonged Stress Academic achievement

Neighborhood dangerousness

Violence

Structural racism

Rollins Center




Promotive & Protective Factors

Understanding how environment impacts development, considering what we know about language
and reading, and the implications for teaching all children.

Child-centered parenting
Early intervention
School-level factors
Teacher-child closeness
High-quality teaching

We need systems that works for ALL families and children.

Rollins Center




Systems need to build infrastructure that
supports learning.

1.Multi-Tiered Systems of Support
2.0Oral Language
3.Early Literacy: Print Awareness, Phonological
Awareness, and Alphabet Knowledge,
4.Systematic and Explicit Phonics Instruction
5.Meaningful Read Alouds for Vocabulary and
Comprehension
6.Assessment
7.Targeted Small Group Instruction
8.Reading Fluency
9.Writing
10.Vocabulary and Morphology
11.Reading Comprehension
12.Constructing a Deep Reading Brain for Every
Child

Equitable
MTSS &

Intervention

Literacy

Rollins Cent —“OX
Rollins Center | COXCampus

A Program of the Athinta Speech School




Question 3

What kind of
teaching supports do
teachers need?




Equitable
Literacy

MTSS &

Intervention

far Langnuge & Literacy

Rollins Center | COX Campus

Systems need to build infrastructure that
supports learning.

Professional Learning

Teachers and literacy leaders access and engage with high-quality, rigorous professional
learning on best instructional practices aligned with the Science of Reading via Cox Campus.

High-Quality Instructional Coaching

Districts and schools leverage existing capacity (instructional coaches, reading specialists etc.)
to implement Cox Campus coaching cycles that build educator knowledge and expertise,

Core Reading Program

A science-backed, core reading program (Tier 1) must be in place and implemented with fidelity
including supplemental materials: phonemic awareness, phonics, vocabulary, comprehension,
fluency, morphology and syntax.

Data & Assessment

Implementing effective and efficient district - and/or school-wide assessment systems that yield
valid and reliable data for all students is central to achievement.

MTSS & Intervention

Districts and schools must have infrastructure to implement tiered instruction as a
preventative framework for reading failure and as a mechanism to provide appropriate
interventions and referrals as needed.




Literacy Development - Kindergarten & Beyond

An estimated 75% of 5% of educators report Scholars estimate that
schools use traditional or  learning how to teach of children can
balanced literacy practices reading in their prep become proficient

programs readers when structured
literacy is implemented

International Dyslexia Association defines three components of structured literacy

Rn”lm( enter




"Everyday is a great day
to cultivate genius."

Dr. Gholdy Muhammad,

Author of Cultivating Genius: An Equity
Model for Culturally and Historically
Responsive Literacy




L E T ' S Ryan Lee-James, PhD, CCC-SLP
rjames@atlantaspeechschool.org

CO NN ECT ) | @drlecjames

Rollins Center | COX Campus
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Questions & Discussion



Upcoming GLR Learning Tuesdays Webinars:

LEARNING LOSS RECOVERY CHALLENGE
What’s Next? Identifying & Advancing Initiatives to Accelerate Learning Recovery
Tuesday, November 1, 3-4:30 p.m. ET/12-1:30 p.m. PT

CRUCIBLE OF PRACTICE SALONS — SPECIAL ELECTION DAY REBROADCAST ON YOUTUBE
Readers to Leaders: Empowering Community in Dalton-Whitfield County, Georgia
Tuesday, November 8, 12:30-2:00 p.m. ET/9:30-11:00 a.m. PT

ELECTION DAY SPECIAL
Topic TBD
Tuesday, November 8, 3-4:30 p.m. ET/12-1:30 p.m. PT

FUNDER-TO-FUNDER CONVERSATION

Professional Development for Early Learning Environments
Co-sponsored by Overdeck Family Foundation

Tuesday, November 15, 12:30-2 p.m. ET/9:30-11 a.m. PT

Join us! GLR
Learning
Tuesdays
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